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DAY 2 OF 13

FREAK THE MICHTY CHAPTERS 3-4

Standards

CCSS 5.RL4 Determine the meaning of words ond phrases as they are
used in a text.

CCSS 5.RL.5 Explain how a series of chapters, scenes, or stanzas fits
together to provide the overall structure of a particular story, drama.,
or poem.

CCSS 5.W.1Write opinion pieces on topics or texts, supporting a point
of view with reasons and informaticn.

CCSS 5.W.2 Write informative/explanatory texts to examine a topic
and convey ideas and information clearly.

Learning
Target

| can explain how a series of chapters fit together to provide the
overall structure of a particular story,

Guiding
Question

. How dces the author help us understand what Freak is saying?

Evidence?

Interpretive
Question

. What is the aguthor's purpose of chapters 3 and 42 Evidence?

Hook
Question

. What does the phrase "unexpected friendship” mean?

Compre-
hension
Questions

. Why is Max surprised by how he feels cbout Freak?

. How does Freak freat Maxg Why?

. How does Freak's language teach us about himeg

. How does Freak make Max feel? Does he mean 102 How do you know?
. Why doesn't Max tell Freak the truth about not wanting to recd?

. Why does Max think that Gwen is afraid of him? What does this fell us

about how Max feels about himself?

Learning
Period

. Present the guiding guestion.

. Read chapters 3 and 4 together as a class.

. Cover important vocabulary while reading.

. Have students do a 5 minute quick write to the interpretive question.
. Students present their ideas in a Socratic Seminar.

. Students return to their reading response notebooks and write their

response adding more reasons to their paragraph expressing

themselves clecrly.

Closing

. Ask students to share their thinking aloud.

——SHRHM-EAHFHEHOb R TEAGHE

EACH LESSON PLAN INCLUDES:

o S M TH AND/OR 8T
CRADE CCSS LITERATURE
AND WRITING STANDARDS.
LEARNING TARCETS

GUIDING, INTERPRETIVE, AND HOOK QUESTIONS.
COMPREHENSION QUESTIONS (WITH SUCGESTED
ANSWERS)

LEARMING PERIOD LAYOUT

CLOSING
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6+ Hnade

Writing Standard

&WI

relevant evidence,

Write orguments to supporl claims wilh clear recsens and

W2

W i o i i

1.2.3,4,5,7.8.9;

14 4A ia

PEADING LITERATURE STANDARD

LESSONS

SRL

Wilte

ntelg

Quote occurately o a text when expilaining what the
text s0ys expicilly and when drawing nlarences from the

3491415

6" Grade Reading Literature Standard

6.RL1

Cite 1axlval avidence 1o support anolyds of whot 1he tex! soys
oxplcilly oz well s niarences drawn from tha text

5.RLA

Detenny
weaa ind
metoph

6RL2

Determine a theme or central [dea of o text and how it is
conveyed through particular detals: provide a summary of he
text distinct from personal opinions of pdgments

BASED

5RLS

Explain i
fogete
stoey. ang

6RL3

Dascribe how o parbcuar 'Al
senes of apisodes oy well as
<hange os he plot moves idg

5KLS
Dascrib
nfivenc

6RL4

Delzrmins the meanmng of W
in atext, Inchuding figurafive
analyze the impact of o spe
lone

SRLY
Analyze
o the ny
novel. mf
paem)

6.RLS

Annlyze haw a parficulor ser
Into the averol structure of ¢
developman! ol tha Ihamea,

SRLS 1

6RLS
Exploin how an author deve
ar speaker in a text.

S5.ELY

Camga|
miysterig|
sindarf )

SRLID
Bythe
nclading

EACH

sRLTY

Compare and confrast the 4
drama, or poem 1o lstening
version of the text, Including
near when 1eading the tex
listen o watch

6.8L.8 (not appfcable 10 0le)

LRLY

Compare and conhast lexts|
stonas and poems: hidoncol
of ther aperooches to smikol

SRLIO

8y the end of the yaar, reca
Including stades, cramas, ainj
complexity band praficienth
High end of the range

STANDARDS

PACE IS BROKEN DOWN
BY CRADE, LESSON, AND
STANDARDS.
I§ MADE FOR MULTIPLE CRADES,
THERE IS A SEPARATE STANDARDS

7™ Grade Reading Literature Standard

T.RL1

Cite several peces of fextual evidence lo support analysis of
whar the text says explicitty os well as inferances drawn from the

text

7.RL2

591

12

THE CCSS STANDARD ALIENMENT 1§
INCLUDED IN EACH UMT. THE
WRITING STANDARDS ARE
INCLUDED AND THEN
LITERATURE OR
INFORMATIONAL READING
STANDARDS ARE INCLUDED

ON THE

NOVEL'S

GENRE.

Cetemine a theme or cenn
cievelopment over e caoul
summery of the text.

8t Grade Reading Literature Standard

Lessons

TRL3
Analyze how particular elen
|e.q., how setting shopes thy

7RL4

Detemine the meaning of 4
Inatex!, including figueative
anctyze the impoct of thyrd
|e.q.. aliteration) on o speci
section of a story of drama

8RL1

Cite Ihe fexlual evidence thal mest siongly supporns an analyss
of what Ihe text says expicilly os wel s inferences drawn fram
tha text

1.2.3.4,5

B8.RL2

Determing a theme or ceniral idea of a text and analyze s
development over the course of the text. Including is relationship
ta the characters, setfing. ond plot: provide an chjective
summary of the 1ext,

7RL5
Analyze how T dramo’s ar p
soliloquy, sonnet) confribute)

7RLS
Analyze how an author dev
view of different churcclc!sl

TRL7

Compore ond conircs! o we
audio, Mimead, sioged, o r
effects of lechnigues uniqu
sound, color, or camera fac

7RL8 [not oppicable o fite

7RLY
Compere cna contrest o fic|
charecter and o historical of
means of understanding ho
history

7RL10

By the end of the yecr. read)
Including stenes. dramas,
compiexity bond proficient!
high end of the range.

IF THE UMT

PACE FOR EACH CRADE.

8.RL3

Andyze how particular ines of diologue o incidents in o story o
croma propel the oclion, revenl nspecis of a character, o
provoke a decision,

8RL4

Determine the meaning of words and phrases as they are used in
a rext, Including figurotive and connofative meonings; analyze
the impact of spacific word cholces on meaning cnal tone.
inciuding onalogies or allusions to other texts.

8RLS

Compare and contrast the structure of bwa or more fexts and
onaiyze how the diffenng structure of eoch text contributes to ils
meaning and style.

BRLS

Andayze now dlfferences In the pelnfs of view of tne charocters
and the audience or recder (e.g.. created through the use of
dramaltic irony) create such effects as suspense of humor.

B.RL7

Andyze the extent to which a fimed or live produchon of a story
or droma sloys foithiul to or Separs from the text or script,
avauctng the choxces made by the cirector or octors,

8.RL8 (nof oppicobie o feratura)

B.RLY

Andlyze how o modemn wark of ficfion draws on themes, poHem:
of events, or chorocter types from miyths, froditional stores, or
religous works such os the Bible. including describing how the
materiol is renderad new

BRL1D

By the end of e year, read and comprehend iterature, Inchuging
stories. dramas, and poems, al the high end of grades 68 tex!
complexily band independently and proliciently, T
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A NOTE ABOUT THE STANDARDS AND THE SHORT STORY UMTS:

When | create fhese unis fornoves, | make sre 1o spend ot east one lesson on each THE SHORT STORIES ARE

standard, so that by the end of each novel, you hove been able 1o dig deeply into
each standard. Obvicusly, with these short stories, each one wil focus on a few
standards. However, If you use a good portion of the units, you will have dug deeper ORV'OUSL!’ A SHOPTEP TEXT
)

Seaciein S0 NOT EVERY STANDARD

gxﬁt‘t’vc STANDARD LESSONS WILL BE COVERED IN EACH

\slﬂlvr:’tel opinion pieces on topics or texts, supporting a point L3 U'\lﬂ- . HOWEVEP ) lF yOU

of view with reasons and informatfion.

2wz TEACH WITH MULTIPLE SHORT

Write informative/explonatory texis to examine o fopic
and convey ideas and information clearly.

T | STORY UNITS, THEN ALL THE

Write narratives fo develop real or imagined experiences A
g::v R S Sy S Do e Sy NIRRTy G |
== <H'a MOTE ABOUT THE STANDARDS AND THE SHORT SYQR CCSS LITERATURE

When | create these units for novels, | make sure to spend at least oNe lesson on each A'\]D "\]FOPMAT'O'\]AL

ﬁ standard, so thot by the end of each novel, you have been able to g deeply into
(

each stendard. Obviously, with thesze short stories, each one will focus §n a few

standards. However, If you use a good portien of the units, you will havehdug deeper PEAD"\]C AI\]D Ccss

WRIT into each standard.

Fswa | 6™ CPADE PEADING LITERATURE STANDARD WRITING

Write {
releva 6.RL.1

| W2 Cite textual evidence to support onalysis of whaot the text says explicitly os STAI\]DAP Ds

b well as inferences drawn from the lext,
Write |

andc 6.RL.2
select Determine a theme or central idea of a text and how It is conveyed through '
parliculor detgils: provide a summary of the text distinct from personal

6.W.3 opinions or judgments.
Write 6RL3 COVEPED

Or EVER | pescribe how o particuar story's or drama's plot unfolds In a seres of

detail episodes os well as how the characters respond or change as tha plot
moves toward a resolution, THPOUCHO UT

6.RLA

Delermine the meaning of words and phrases as they are used in a text, 'l' HE
including figurative and connefative meanings: analyze the impact of a

speclfic word cheice on meaning and tone.

o MULTIPLE
Analyze how a parficular sentance, chapter, scane, or stanza fits into the

averall structure of o text and contributes to the development of the theme,

setling, or plot. UI\I”-S .

6.RLS
Expiain hew an author develops the point of view of the narraior or specker
ina fext.

6.RL.7

Compare and controst the experence of reading o story, drama, or poem
to fistening to o viewing an audio, video, or live version of the text, including
contrasting whal they "see” and "hear’ when reading the fex! to what they
perceive when they fsten or watch,

6.RL.8 [not applicable to itercture)

:f;cl;\’pore and controst texts in different forms or genres [e.g.. stores and EXHMP'_ES FPOM

poems; historical novels ond fantasy stories) In terms of their opproaches to

T "ELEVEN" MIM

By the end of the year, recd and comprehend literature. including stories,
dramas, and poems, in the grades 6-8 tex! complexity band proficiently, with
scoffoiding os needed at the high end of the range. \j |

@MARTINA CAHILL-THE HUNCRY TEACHER




SRR Resy Goorn, adibedd, or, upiat edf?

If you have owned these units for a long time, | am so sorry for the long
overdue updates. | made them when | taught fifth grade and | just kept
switching grades. | can say, | feel like it was worth the wait, because |
added SO MANY new resources and components to each one.

SUCCESTED ANSWERS AND SUGCESTED VOCABULARY

LESSON THREE .
Comprehension Questions Suggested Answer Keys EO C h U ﬂ |-I- ﬂ OW h O S

Questions Suggested Answen

meerseeeens | e || syggested answers for the

2 :hy'd? T;?‘L;'hhk::x!aoe:r"t “ t twa o R .
T mEetien | St eios comprehension questions.
Wi o |

& Wn‘:rydoes Mognoefend Freak

i Camoomnimo oo | Fock el o s | have also added five

ST (b e e suggested vocabulary

chopter?

. 'Wha! de we leam about Max's ! srits angd why Dis

G oy Gayousmcnas | o o e words for each lesson.
important to Max's story? X i

. Why s Max crying ot the end of | 7
the chapter? :

. What does Freck's reaction to
Tony D.. ond his gang, 1ell you e
about him? the perfac! iendship _—,- = .- LD A il i l—L A A~

. How does Max putting Freak Day | of I3 Out of the Dust Pages -9
on his shoulders, symbciize ther Corwian 4" Grade 7" Grade & Grade

frendship? Coro
= litwaslure 1, 4 & 1D Literature! 1, 4, 4 10 Lleraire: 1,4, 4,10
Vocabulary Word Suggestions Standards | wiiing |, 2 Witing: 1,2 witing. 1,2

Learning
. mere {22k tha smalest or signiest,
122¥ o Targe!

deplefed (24): Lte up the supply of resowrces of, analysis of whot the fext says explicitly as well az inferences drawn
. expel (27): forcs out o elect (somafhing), especiaty from e Dody, Irom the tex!

can cite the taxtuol evidence thot most sirongly supports an

] {27): bring | howed food| Up again 1o Ihe mouth.
. abies (29) vsed 10 naicale 1ha! @ nomad person & Qlso knawn of more familer

+ | can analze how on avthor develops and contrasls the points of

view of different charocters or ncmators in o text.
under aoolher peciied name.
* | can wite arguments to supgart cloims with ciear reasons and

resevant evidence

» | con wite iInformative fexgalonatory texts to examine a topc and
convey Ideas, concep:. and Information through the selection,

arganization, andg analysis of relavant cantent

S O m e O n SWe r ke ys gm what paint of dew & tha sory lold fram? Wie is he naral?

Intespretive Haw i a 1h ) ance h Y It b
aw does Bilie 1o 1eling the story, influence haw the stary s tald?
Question s

O re O S e p O rO Te How would it be diffarent i somaone like har mothar or lather told

1he tlory?

page found after - Whot 3o you know obot e Dust Bowid
How s this book’s format unicued #'s writtan in verse |llka coetry)

L]
-I-h e |ess O n ’ Wh I |e Why do you think the author chess to wiite ths book in verse @

. What point of view s the story told from? Who Is the namrator? frst

others have them

oy

in C | U d ed rig h-I- on How was Bilie Jo Bom? i1 ths kitchisn of her paroat's ko

becoue the come too fast for the goctor

How oid will Bifie Jo be when her new sibling ks ham? 14

Th e O ri g i ﬂ O | | eSS O n / Why is Bllie Jo upse! sbout all the rabiils being kilsd by Mr, Noble

and Mr, Romney? They're toscolly kliing for fhe soke of

p | O l l compannon, ans bec e the 1o
.

TR L hodein'd (b " thed 1
TLC LLMN TEA 1 woulen't (bul numans kaep plowing un ther fTooo




SRR Resy Goorn, adibedd, or, upiat edf?

DISPLAY SLIDES FOR THE CUIDING AND INTERPRETIVE QUESTIONS.

[=000 1 9ViDIN9 LUESTION
Why do you think Jack leaves out all
the stuff about Julian's story of him
"snapping under the pressure of
being Auggie’s friend, Auggie having
special needs, and the school
board”e Does this show that it's
sometimes okay to lie or withhold the

Over the years, we
found that students
were asking,
“What's the
question againe”
over and over
again. For way too
long | just put my
lesson plan up on
the overhead
projector, so they
could see the

question.

truthe Why or why not?¢ '
/" e b

Now we

have
added
editable
PowerPoint
slides, PDF
slides, or
the JPEG
picture
versions to
upload to
Google
classroom.

W iNTERPRETiVE LUESTION

Write some of these
sections from Julian’s point
of view. Be sure to include
what you know about him
and his mom in your point

___—eftView writing.

)




DICITAL NOTEROOKS FOR STUDENTS

DATE: PESPOMSE # INTEPPRETIVE OUESTION:

MVA

CUDING CUESTION, IMEFPRETIVE CUESTION PESPONSE,

Fillable Google
Slides student
reading
response
notebooks for
digital and
distance
learning.

CUDRG QUESTION PESPONSE:

OO

Students can
type their
reading
responses and
vocabulary work
info the fillable
boxes. Teachers
can add or take
away as many
pages as
needed and/or
make a new
digital
“notebook’” for
each new unit.




(s Geen, adliferd, o, wpatedd?
DITABLE AND DICITAL CRADING RUBRICS FOR TEACHERS

Reading Response Rubrics ) )
i A e i R All eight reading response

response notebocks, | ke s st one becoyse it aessed their reoding, weiting,

and langage each time, rUbriCS Come in Three VerSionS:

Thene are clso some ofher ubdes foryou 10 use # you wanted 10 focus on spectic

siendards ond suliacts each fime you groded them, '| . PDF for egsy prin.l-ing

| checkad them every two or three woexs during our unit, so it warked out fo be

el Nalpcon ey 2. Editable PowerPoint

My tecching parines sermetimes nas her sudents groda eoch othens. which | do
eccomonaly, Ths i§ a great way for students 10 thick cboul ther cudencea and

natice what you are looking for when you are grading. ve rS i O n
Rubrc 1 | Greot for wt clect reading notesaoks i 1
Y (ol iy oy S oI e i 3. Editable Google slides

language standards all on one rubric (this is whot | typically

iy version. | insert these

Great for assessing ther argumentative writing skils.

Greot for assessing thesr informative/expository wrifing skils, i n TO STU d e n TS ' d ig ”.O |
Graal tor ausassing Mheir namalive wifing Sdls. N Ofe bo 9) |< res po nses

Great for ossassing how they shaow growth in ther writing

and grade in Google

This s pertect for ihis unit becouse the students do ther .
guick wite, get teedbock and Infermation from ther paers, S | | d es
and then go bock and write to make their writing better *

Grool lor ossessing students on the language standards
ond on their vocabuiary,

Greot for ossassing students’ comprenersion of literature,

Greot for assassing students’ comprabansion ond anciyss
of informational lexts,

e 1

Reading Response Rubric (Reader’'s Notebook)
- Date: Reading Response Rubric (Reader's Notebook)

Companent t Score Component Score
04 0.4

Reading Qte om & 1 whan axionng wnol 1
Quote occwurotely from a texl when eopidining what the Ueroture axt So97 BNEhOy and when diting leee
text says explicitly and when drowing nferences from the 5801
texl, -
Recd and comprenend lterciws, inchudng stores, ::::’;?' v oo
dramer, onid peelry, of e high end of 1he grades 4-5 5RLI0
text complendty band indepencanty cnd profciently. iy

Inroduce o 0opic or bext clearly. shate an epnion, and Opindon Introduce o fopic o texi cearly, stale an opinon, ond
creole an organizational struchure I which ideas are Wriing -:v:g(c an arganzatanda sfructure |:| which i32as are
logicaly grouped fo support the writer's pumose. SW. logicaly sreuped fo suppod e wiler's

Witle Informative/expionaiony 1exts 19 axaming o 100 Informative wrte Informotive/ sxokanatary bexts amine a lapic
ond conveyideas and information clearty, Wriing and convey ideas ond infoemation clearty,
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SKILLS AND ACTIVITIES TO VUSE:

STUDENTS:

SKILLS ARD ACTIVITIES TO USE:

STUDENTS:

SKILLS AND ACTIVITIES TO VSE:

STUDEMS:

If you do form small
groups, then the
second is for taking
notes while
conducting the small
group lesson or
individual
conferences.

Some anecdotal note catchers
have been added for feachers.

One is for collecting notes while
you are grading notebooks, doing
quick checks, or observing Socratic
Seminars.

Students who need support or
enrichment can be placed in small
groups based on skills you notice
during these teaching practices. Or
they can just help guide whole-
class instruction.
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Gueauent Ky askeedd guestions

WHEN DO YOU ASK THE HOOK QUESTION? HOW DO YOU HAVE STUDENTS
RESPOND ?

» | ask the question before we start reading (verbally) just to get them
“hooked” on the chapter(s). Sometimes | don't ask it.
* | don’t make them write anything.

DO YOU HAVE ASSESSMENTS ?

* | think when teachers ask this, they are looking for a
comprehension/summative assessment for the novels. These are simply
not those kind of units. From a teaching philosophy standpoint, the
novels are used as the tool that helps students dig deeper into literature
and informational reading standards, plus the writing standards. The
students have to understand and comprehend the novel in order to be
able to discuss and write the reading responses. The rubrics are the
assessments.

WHAT IS THE DIFFERENCE BETWEEN THE CURRICULUM BUNDLES AND THE
CROWING BUNDLES ?

« The growing bundle only has the novel reading units. It does contain all
my 5th grade reading units (14 of them) or my 6" grade reading units
(10 of them). Anytime | make a new reading unit, it will be added to
the growing bundle.

The curriculum has 10 pre-selected reading units (all genres) but also 40
lessons to teach literature terms and informational terms as well. Some
people get the growing bundle (to have more options for reading
units) and then purchase the literature and informational units
separately! The curriculum does not get additional units added (it does
get updates though!)

If you are looking for your reading lessons and materials done for the
year, then the curriculum. If you want more flexibility, get the growing
bundle and then get the informational and literature units later if you
need them.




Gueauent Ky askeedd guestions

WHAT SHOULD I BE READING WHILE WE DO THE LITERATURE UMT ?

*  Whatever you want! You could use a different read aloud novel that’s not in
the units, picture books, or even short flms online. Wonder has been added as
a “bonus” unit, so that could be your read aloud for this unit.

The literature unit is meant to be the foundation for all the novel studies/reading
units. You are using these to expose students to all the literature terms, while
having them make their interactive notebooks examples.

These notebooks kind of become like their own textbooks that they can
reference the rest of the year.

WHEN DO | ASK THE COMPREHENSION QUESTIONS ?

« Thisis probably one of my most asked questions and | still don’t have the
perfect answer but this is my honest one: These are 100% included for teacher
discretion. | rarely ask them and when | do ask them, | ask about one or two. |
ask them during the read aloud and just have a couple students verbally
answer.

On the other hand, | have used some of these same novels and reading units
for books clubs or literature circles, and in those instances, | use the
comprehension questions to guide the discussion.

WHEN DO | ASK THE CUIDING QUESTION?

+ | ask the guiding question before we start reading that day. It's essentially to
“quide” their thinking. | keep it displayed while I'm reading so they don’t keep
asking, “What was the question againe” The students then do a really quick
write (3-5 minutes) after the read aloud to answer the question.

WHEN DO | ASK THE INTERPRETIVE QUESTION?

« After the Socratic Seminar (students use their quick write from the Guiding
Question to help them have a discussion with their classmates during the
Seminar). While students are doing the Socratic Seminar you are writing
discussions notes (more on that later) on the whiteboard. Then when you ask
the interpretive questions, they use the notes to write the answer to their
interpretive question.




USING THIS RESOURCE IN YOUR CLASSROOM:

My first three years of teaching, | was a fifth grade teacher. | had 90 minutes for
just my reading instruction. My fourth year of teaching, | was a sixth grade ELA
feacher with jusf 90 minutes for both reading,and writing. As | type this, | am
going info my 8 year of teaching and my 5 year of teaching 7 and 8

grade ELA. | have 55 minutes class periods with each class.

| tell you this because | have changed how | do these reading units each time |
have changed grade levels and | encourage you to find what works for you. |
will give you break down of each, so you can see my general vision for these
units, and | how | have made them work in grades 5 through 8.

| did the entire é;on in my classroom. We read, did a quick write, the Socratic

seminar, and then did a re-write. | also still did 40 minutes of small-group and
independent reading in this time frame.

| altered how | in(%emen’red these systems. We still did the reading in class, but

we would usually have a Socratic seminar and then write or | would just ask the
guiding or interpretive question and have them write.

iy sesently andd gl gradte:

| again, changed how | implemented these units. Essentially this is always
changing, depending on the needs of students, pacing, the novel, and other
work. Some days we read the chapters in class and just had a class discussion.
Other days, we read as a class, then had a Socratic Seminar (I leave my
charting on the board) and then we write the response the next day. Other
times, we read, then come to class ready for the Socratic seminar at the start of
class, and would write, right after the discussion.

The following page has a lesson break-down for you to see as well.




5™ CRADE DAILY LESSON ROUTINE

Status of the Class (Check-in with students to see what they are reading and
what they plan to do for round one of Daily 5)

Round one of Daily 5
«Students can read, write, listen to reading, or do word work.

Read the novel study chapters out loud to the class

Students answer the guiding or interpretive question (Sometimes | ask the guiding
question and sometimes | ask the interpretive question and we rewrite). | really
encourage them to try and find evidence from the text.

Round two of Daily 5
«Students can read, write, listen to reading, or do word work

Socratic Seminar
. Present the interpretive question and have the students share their
first writing responses and/or share what they would add
Your job is to just write what they say on a chart or on the white
board.

Re-write their response by using the thinking of their classmates

6™ CRADE DAILY LESSON ROUTINE

Bell ringer (Language Arts warm-up).

Read the novel study chapters out loud to the class

Students answer the guiding or interpretive question and/or Socratic Seminar.
Sometimes, we would do the seminar, | would leave their thinking on the board,
and then we would do our writing the next day.

Round one of independent work
«Students can read, write, or type

Curriculum lesson (reading skills, writing skill/essay modeling, or
grammar/language instruction).

Round two of independent work
«Students can read, write, or type

7T/8™ CRADE DAILY LESSON ROUTINE

Bell ringer (Language Arts warm-up).

Read the novel study chapters out loud to the class or if assigned as homework
we then go straight into the Socratic Seminar. We also discuss the vocabulary.

Write response to guiding or interpretive questions in reading notebook.

Reading time. Students can start their assigned reading or they have 15 minutes
of silent reading time or time for book clubs.

Closing, discussion, or exit ticket.




THE SOCRATIC SEMINAR

The following information can all be found at ReadWriteThink.org

Research Basis

Socratic seminars are named for their embodiment of Socrates’ belief in
the power of asking questions, prize inquiry over information and
discussion over debate. Socratic seminars acknowledge the highly
social nature of learning and align with the work of John Dewey, Lev
Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in
which the leader asks open-ended questions. Within the context
of the discussion, students listen closely to the comments of others,
thinking critically for themselves, and articulate their own thoughts
and their responses to the thoughts of others. They learn to work
cooperatively and to question intelligently and civilly. (89)

Israel, Elfie. “Examining Multiple Perspectives in Literature.” In Inquiry
and the Literary Text: Constructing Discussions n the English

Classroom. James Holden and John S. Schmit, eds. Urbana, IL: NCTE,
2002.
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http://www.readwritethink.org/professional-development/strategy-guides/socratic-seminars-30600.html

STRATECY IN PRACTICE

Choosing a text: Socratic seminars work best with authentic texts that invite
authentic inquiry.

Preparing the students: While students should read carefully and prepare well for
every class session, it is usually best to tell students ahead of time when they will be
expected to participate in a Socratic seminar. Because seminars ask students to
keep focusing back on the text, you may distribute sticky notes for students to use
to annotate the text as they read.

Preparing the questions: Though students may eventually be given responsibility
for running the entire session, the teacher usually fills the role of discussion leader
as students learn about seminars and questioning. Generate as many open-
ended questions as possible, aiming for questions whose value lies in their
exploration, not their answer. Elfie Israel recommends starting and ending with
questions that relate more directly to students’ lives so the entire conversation is
rooted in the context of their real experiences.

Establishing student expectations: Because student inquiry and thinking are
central to the philosophy of Socratic seminars, it is an authentic move to include
students integrally in the establishment of norms for the seminar. Begin by asking
students to differentiate between behaviors that characterize debate
(persuasion, prepared rebuttals, clear sides) and those that characterize
discussion (inquiry, responses that grow from the thoughts of others, communal
spirit). Ask students to hold themselves accountable for the norms they agree
upon.

Establishing your role: Though you may assume leadership through determining
which open-ended questions students will explore (at first), the teacher should not
see him or herself as a significant participant in the pursuit of those questions. You
may find it useful to limit your intrusions to helpful reminders about procedures
(e.g. “Maybe this is a good time to turn our attention back the texte” “Do we feel
ready to explore a different aspect of the texte”). Resist the urge to correct or
redirect, relying instead on other students to respectfully challenge their peers’
interpretations or offer alternative views.

Assessing effectiveness: Socratic seminars require assessment that respects the
central nature of student-centered inquiry to their success. The most global
measure of success is reflection, both on the part of the teacher and students, on
the degree to which text-centered student talk dominated the time and work of
the session. Reflective writing asking students to describe their participation and
set their own goals for future seminars can be effective as well. Understand that,
like the seminars themselves, the process of gaining capacity for inquiring into text
is more important than “getting it right” at any particular point.




SOCRATIC SEMINAR TIPS AND TRICKS

The Socratic Seminar approach is the backbone of the units, BUT it is not
meant to consume your life and stress you out! | don include it in every
lesson, but | assure you | can longer do a full-blown Socratic Seminar every
class period.

THE PURPOSE OF THE SOCRATIC SEMINAR

This can differ from class to class and teacher to teacher, but some of my main
purposes for the Socratic Seminar are to:

* Have students hear each others thinking

* Practice hearing and understanding different viewpoints

* Debating in arespectful matter

* Make students writing stronger with stronger text evidence

It's not perfect from the start, and sometimes it can take forever in the beginning, but
over time it becomes easier, faster, and better.

REALISTIC FREQUENCY OF THE SOCRATIC SEMINAR

* When | taught fifth grade, we honestly did our Socratic Seminar 4-5 days a
week in the midst of a reading unit. | had a lot of fime because | was self-
contained, and it was a really good way to get my students talking in an
academic manner.

When | went to middle school ELA (with 55-60 minutes class periods), during
reading units my goal was once-twice a week. The point is that just because
the Socratic Seminar questions are there, it doesn’t mean you have to do one
every single day.

| also kept them super short and sweet in middle school ELA by keeping them
low-key.
* We didn't move desks, or get in a circles, etc.
* We just had the discussion, | fook notes, and then they would write.
* Somedays they would do the writing portion of the guiding questions,
and some days they didn't.
Sometimes, their only writing was to the interpretive question.
When we didn't have a Socratic seminar, | would sfill just sometimes
have them write a reading response for the interpretive question.
* Somedays we only did vocabulary and no seminar or other writing.

* The point to all of this is that | have provided enough questions and resources
for you to do this every single day, but each standard is covered multiple times
in multiple units, so it's not imperative that they do it all, all of the time.




WANT MORE INFORMATION ON THE SOCRATIC SEMINAR?
THE SOCRATIC SEMINAR IN UPPER ELEMENTARY AND

MIDDLE SCHOOL ELA
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https://thehungryteacherblog.com/2020/11/the-socratic-seminar-part-assessing.html
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SUih/ MWC

/
JVI(:I})OY S kind of g :;&\{; W |
P 5 ki
1 IS More, (uibans, | YJ[\W\ p\L
( S‘(ﬂfﬁj b011 \\\ \\\1\
Jo (J’“ e (lJle‘mouq \\“\‘\\
LU He eht b The fopnd |l“ e e

\Lj e (e 1W0ﬂ+ﬁ 0 mu i

H

Tan




PICTURES OF MY WRITING DUR
Ui %vatw WMP/%M

Schoolbh .
Eshﬂql Y9 )/ How hae Josh Chanqed/

- WV Josh is more mature
; d d ond fanly

N\rt, worricd (Rbﬂl/\f a

He cealizes e Seriows Sty Knons, s 1A
_pe more Chitken or donuls

W
v Baskutball — More Qoout fud ko Nayw/

(ks

[Yove. dbiit F-himi Kvieo/ |
Ht Y(lon‘hh‘fz (l;(lih e e apout ) \\1 b, othu my:undo
T \\\nsd




PICTURES OF m WRITING DURING

e ( W

f M'V '

""v‘: sl

kﬁl

'l




eﬂ@wz S«Ov S
GRADE

If you have purchased this literature unit, it is set up to teach with my 5" and 6t
grade novel units. You will not need to purchase the 5" and é™ grade curriculum
because you will already have this unit.

That being said, a great companion would be my growing bundle because you
will have access to my novel units and all future 5™ grade novel units | create. This
also gives you flexibility to choose the units you want to teach with. Or you can
purchase the full year-long 5™ grade curriculum.

2
HISTORICAL FICTION
4 weeks
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the GusLon,

When | started these units, | was not so great at explaining my vision, and as a result
have gotten multiple questions about how it all works. | hope you will find the
following information useful and you will see what | hope to accomplish with these
units and the accompanying novel reading units.

Essentially though, know that my vision is, and always will be, about teaching with
novels and getting students reading as many books as possible and really having
meaningful conversations about each of them, so as to build a reading community.
choose books | LOVE with the hopes that they will end up loving books and reading
just as much, if not more, as me.

hee do & sbart and 9y 2

| start with the reading literature unit. | start with this

unit because | want my students to understand all the Ccss “TEPATUPE

literary terms and questions | will be asking. | aligned
this entire unit to the 10 CCSS Literature standards and REANG NET
all of my reading novel units are aligned to the exact [ (e plans and wignactse nadyed acnter
same standards. That way when | ask the students, - =
“What is the theme of the books, Holes?” students
already know how to analyze our reading for theme.
If they can’t quite remember or need information on
theme, they can go back to our previous notes to
refresh their memory. Essentially their literature unit
notes become their textbook or reference book.

AL 5 el andd 9y 2

Next, | start with the literature novels (you can see
my exact pacing guide on the front cover). At this
point, my students should know all the vocabulary
and literary terms | am asking about, in these novels,
because we have learned each term in our
literature unit.

If you didn’t teach the literature unit, NO BIG DEAL! [F =71 CEADE
You just may have to have mini-lessons about each [T i m a0
concept as they come up in the novel reading | uretming
units. For example, if you ask them about point of
view, you may need to explain what each point of
view is before they are able to conduct a Socratic

seminar and/or write their response that day.
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\@%' CCSS INFORMATIONAL
After we have read four literature novels, | then REANG NET

head into the informational/non-fiction reading i, Hasigabd Wi

unit. This is designed so students become familiar — et
with the non-fiction and informational terms, so we

can head into our non-fiction reading. It's also
great for allowing students to compare and
analyze fiction and non-fiction. | aligned this entire ;
unit to the 10 CCSS Information Reading standards gl
and my Non-Fiction reading novel units are aligned GRADE
to the exact same standards.

AL 1l o k@%?

Next, | head into our non-fiction reading unit. My
goal is to create more non-fiction, narrative non-
fiction, and informational units. | know the
importance of non-fiction , especially as our

students head into upper elementary and middle
school. | have just had some serious difficulty

finding true upper elementary non-fiction novels,

so please send ideas my way! | also make sure to

do a historical fiction unit to get the best of both
fiction and non-fiction.

|FIFTH ¢ qR,&,D“[
MM% é ‘

| then finish with whatever | have fime for. In this i

case it is usually my favorite novels, that | wouldn't | i
get to do otherwise. | concms |

oy Tharse nogells?

First of all, | make sure to choose novels | love, but
also that | know my students will love. Sometimes |
do adjust based on my students (hence, the

growing bundle, because sometimes | add new
units as | make them.

More importantly though, | make sure my students

are exposed to every single genre as appropriate
for their grade levels. % " | N,

ADD-ONS wwmwum.msvomwm % DISPLAY SLOES
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NO MATTER HOW YOV VUTILIZE THE UMTS (INDVIDUALLY,
CROWING BUNDLE OR THE YEAR-LONG CURRICULUM) THE ENTIRE
YEAR 1§ PACED OUT FOR YOU SO THAT STUDEMS CET TO
EXPERIENCE ALL THE READING CENRES AND CCSS STANDARDS.
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EXAMPLE OF A READING WORKSHOP IN MY CLASSROOM

This is a scripted lesson of how a typical lesson goes. The script is
aligned fo day one’s lesson plans. This is just to give you an idea
of how I use this model of teaching.

Lesson taken from day one of my Holes unit.

“All right readers, please get ready for today’s reading of Holes.”
«  Students will need their Holes books, their reader’s notebooks, a
pen/pencil, and | also provide sticky notes so they can mark in
their books when needed.

“Today | am going to read chapters 1-3 and while | am reading | want
you to be thinking about our guiding question while | am reading.”

« Students aren’t really required to take notes or do anything other
than follow along and think about our guiding question. However,
| do not stop them if they are taking notes. Sometimes they will
lose their place, but most students are so engaged in the reading
that they will find their way back ©.

“The guiding question | want you to think about is:
What point of view is the story told from?e Provide evidence when
possible. Is there more than one?2 How does this influence how the
story is being told?2”

Read Chapters 1-3 as a class.

| stop at unknown or important vocabulary words as much as possible,
and ask the students what they think the words mean. Or sometimes
students stop me and ask me what the words mean.
* There is SO MUCH research to support this, so if you feel like you
don’t have time for this... well you do. Trust me. Just stop and talk
about the words.

After the reading ask students the interpretive question:
* There is no wrong or write answer here, but | do stress, that no
maftter what they write, they must be able to support their
answers with reasons, and when applicable, evidence.

“The interpretive question is:
* Do you think Sachar made a good choice by telling it from this
point(s) of view?2 Why or why not? Would another point of view
make it more effectivee”




SCRIPTED LESSON CONTINVED |

8.

“You now have 4-5 minutes to write your initial response in your reader’s
notebook. Please write the date and today’s chapters at the top of the
page and begin writing right away.”

NOTE: If you do not have a Daily 5 set-up, skip steps 9-10

“All right readers, while you are finishing | am going to ask you what you are
doing for the first round of Daily 5 and you may get started right away.”

Student go off to do their first round of Daily 5.

“We are now going to do our Socratic Seminar. Remember that your job as
learners is to share your thinking while | chart your thinking. Remember the
class norms we came up with as a class and to stick to them for the duration
of the seminar.”

. Restate the interpretative question:

* Do you think Sachar made a good choice by telling it from this point(s)
of view?2 Why or why not? Would another point of view make it more
effectivee”

. Students will participate in the Socratic seminar. Chart their thinking on a

white board, chart, chalkboard, etc. while they are sharing their thinking.
Only chime in or question when you feel necessary and really allow students
to have conversations about their reading.

. After students have had enough time to share their thinking say,

«  “Allright readers, please draw a line underneath your quick write and
do your final write. This time | will give you 8-10 minutes to write your
thinking about the interpretive question. Make sure to use the beautiful

thinking of your classmates to enhance your response. Also, don't be
afraid to look back at the text when necessary.”

. After the ten minutes ask students, “Who would like to share their responses

with the classe”

. Allow students to share their revised responses.

NOTE: If you do not have a Daily 5 set-up, skip steps 17

. Ask students what they are going to do for their second round of Daily 5.




Reading Response Rubric (Reader's Notebook)
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| have included some formative anecdotal
records for you to quickly jot down which
students need to work on what.

In 71" and 8th grade, | use a lot of the other
rubrics (about once a week) and picked
one response of theirs to grade. | grade a
focused set of standards. Sometimes | tell
them to pick their “best” one and | grade
that.

| also do a lot more quick checks because |
can have 150 students, and there's no way
| could keep up with it like | did in 5" and
6. 1t’s still super effective and | use the
same note catcher pictured here to jot
down students who need support.

| also have a blog post that explains how |
grade it all super efficiently:
https://thehungryteacherblog.com/2019/0
1/if-youve-been-following-me-for-
awhile.html

| have included eight different
rubrics, but when | taught 5t and éth,
920% of the time | used the Reading
Response Rubric (pictured below).

When | taught 5t and 6th grade |
only had 24-40 students. | would
occasionally collect their notebooks
(about every two weeks) and grade
the last two weeks worth of reading
responses. This rubric allowed me to
assess all these skills.

| would then use the rubric to form
small groups because | could see
who needed to work on what skills.
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VOCABULARY INSTRUCTION

One of the newest and most requested updates to the units is suggested
vocabulary. While | am reading aloud, | do try to stop and discuss words
students might not know. As the year goes on, we get faster at reading,
discussing, and writing. This allows me to do more explicit vocabulary
instruction. When we are reading a novel, we just make a section for
vocabulary and add words as we go. Somedays this means we add one
word, and other days we can get through three-four words. We do vocab in
the format below. | honesty just use Google to look up all the extra stuff.

COLUMN ONE: THE
WORDS AND PART
OF SPEECH.

\

COLUMN TWO: THE
DEFINITION —__

COLUMN THREE: :
THE WORDS"* - ~TVANZE someone;
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OPTIONS FOR THE CLOSING OF THE LESSON

When | tfaught fifth grade | was self-contained and had my students all day.
That meant that our reading block alone was 90 minutes. It Worked ’rho’r our
closing was always sharing our writing/thinking. But as | moved to 6" grade
Language Arts and had my kids for a total of 0 minutes, and then moved
up even further to 7" and 8" grade Language Arts and had 55 precious
minutes, | realized that my “closing” section needed a change.

In general, | wanted my daily closing to be more varied and keep my
students engaged. In the lesson | always just write, “*Have students share
their thinking aloud,” but these are some other activities | do for our closing:

1. Vocabulary: Instead of a Socratic seminar and the writing assignment |
will ask students to find 4-5 interesting or unknown words while they (or 1)
are reading. They then fill out a vocab organizer {shown in the
examples in the vocabulary section}. For the closing, | would have
students share their words, and tell me what they think they mean
based on context clues.

Vocabulary Two: Using the words | have preselected in the lessons, |
have students write four of them, and then ask them to fill out the same
vocabulary organizer shown in the examples on the previous pages. |
want them to find the words while we are reading, and do the activity
after.

Peer editing, assessing, or conferencing: Instead of writing a response |
give students a rubric (found in the last pages of this resource) and tell
them to assess each other based on the rubric. We then share what we
learned from the sessions.

Formative assessments: This is where | might just do a quick check
about broad topics like, *“What is one theme of the story so fare Provide
evidence.” This is for me to see if they understand the vocabulary we
are discussing and who still might need help learning concepts like
theme, point of view, plot, figurative language, etc.

Summative assessments: This is more like a comprehension test and | just
pick one or two questions from the comprehension questions section of
the lesson, ask the students, have them turn it in, and then | grade. In
my opinion, this would only be applicable if students are reading the
books for homework or in book clubs.
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