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Note to teachers

Common Core Standards for 4th, 5th, gth, 7th &
8™ grades

Lesson 1: Pre-Assessment

Lesson 2: Using Prior Knowledge

Lesson 3: The Two Main Genres

Lesson 4: Reading Main Genre Study One:
Informational/Non-Fiction

Lesson 5: Reading Main Genre Study Two:
Fiction

Lesson 6: Fiction and Non-Fiction Sub-Genres

Lesson 7: Why are Genres Importante

Lesson 8: Reading Response One

Lesson 9: Format vs. Genre

Lesson 10: Using Familiar Books to Understand
Genres

Lesson 11: Digging Deeper

Lesson 12: Reading Response Two

Lesson 13: Genre Culminating Activity

Lesson 14: Genre Post-Assessment

Genre and Book Format Chart Papers/Posters
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Note to Teachers

Hi teacher friends!
First of all, thank you so much for purchasing my unit.

| did my best to make the unit super user and teacher friendly. | know how there
never seems to be enough time and/or resources out there and | created this unit
with that in mind.

That being said, here is an overview of what you will find in the unit and some extra
information to make your life a little easier.

In each lesson you will find the following format:

1. Title
2. Objective
3. Common Core Standards for 4, 5. and éth grades

« The standards do not change throughout the unit because the unit
is only meant to cover and assess students’ understanding of
genres.

* You will definitely cover other standards, but since we are not
assessing other standards, | have not included them in the lesson
plans.

. Materials Needed

« This includes whether or not you need to make copies of
interactive notebook pages for students. All these pages with
examples can be found after its corresponding lesson.

. Mini-Lesson
. Reader’s Workshop
. Closing

*A Note About Interactive Notebook Pages*

| have included a variety of interactive notebook pages throughout the unit. |
love using them, but | also know that sometimes they take more time than |
would like or some students take forever while others are done in a flash.

With this in mind, | have tried to keep them as short, simple, and relevant as

possible, while keeping the focus on the topic of the lesson. They are a great
reference tool for students to use after each lesson.

On that same note, | also understand that sometime good ol’ chart paper will
work just as well. All the lessons that include interactive notebook pages, can be
easily replaced with teacher chart paper (or whatever else you have).
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Commen Ceonre Standanrdy-

Lith
RL.4.10 By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, in the grades 4-5 text complexity

band proficiently, with scaffolding as needed at the high end of the
range.

RI.4.10 By the end of year, read and comprehend informational texts,
including history/social studies, science, and technical texts, in the
grades 4-5 text complexity band proficiently, with scaffolding as needed
at the high end of the range

%%

RL.5.10 By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, at the high end of the grades 4-5
text complexity band independently and proficiently

RI.5.10 By the end of the year, read and comprehend informational texts,
including history/social studies, science, and technical texts, at the high
end of the grades 4-5 text complexity band independently and

proficiently.
648 gnade

RL.10 By the end of the year, read and comprehend literature, including
stories, dramas, and poems, in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of the range.

RI.10 By the end of the year, read and comprehend literary nonfiction in
the grades 6-8 text complexity band proficiently, with scaffolding as
needed at the high end of the range.
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Objective:

Standards:

Materials:

Mini-Lesson:

Reader’s
Workshop:

Closing:

Assessment:

Lesson 1
Pre-Assessment

Students will show what they know about genres.

CCSS RL.4.10 CCSS RL.5.10 CCSS RL.6-8.10
CCSS RI.4.10 CCSSRIL5.10 CCSSRI. 6-8.10

*Copies of Pre-Assessment for each student.

1.

Explain to students that you will be starting ¢nini- o learn
about genres. Before they start the unit, you twnt b know
what they already know about genre

. Use this opportunity to explain the i % ancl and relevance

of pre-assessments. | usually stress thialowig J points:

* Do your best.

+ Pre-assessments hef® teachers fhow what their students
already know and als@inform tfem of what they need
to be sure to cover.

This score won't be put/Wae ¢ ade book, but it will be
important for you to sifs Jf you know (and even
don’t know) so thggfyou can see the growth you will
make.

It's ok not tg.kno e answer, but it's not okay to not

fry.

. Pass out the pre-assess ts to students and explain to them

that they ave the class period to take their pre-
assessme

. Students tu theipre-assessment when they are done.

. Studesass reaa o self.

. Te er meets with students for conferences and groups for

gUiad reading/book clubs.

Ask students if their pre-assessment about theme influenced
heir reading today during reader’s workshops. What did they
notice? Did it change their thinking?

Use the pre-assessments to guide instruction. Do students
understand genres¢ Use the assessment notes page to help

you

‘© llwtin Catill-1he hungry Teache




Genres: Pre-Assessment

Learning Objective: | can show that | have an understanding ofdiie different
reading genres.

Pant |

1. Is a fiction book a true story or a made up story?e

2. Is a non-fiction book a true or a made-up story?e

Panrt A ‘

1. What are the characteristics of a reoligic fiction

2. What are the characteristics ofg fantasy story/book?

| N

| |
v

3. What are the characteristid J mystery story/book?

hat tre the é aracteristics of a dystopian story/book?
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5. What are the characteristics of an informational story/book?

6. What are the characteristics of a historical fiction story/bgok?

~

g

a
v

Panrt 3
{

1. Whatis the difference between an auto@iiography and a biographye

-

2. What is the difference between afmdiflg format and a reading genre?

v

3. Whatis the differencegnetwe =n an informational book and a narrative
non-fiction books

A
A4

4
’
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Panrt H: Lint a book title that fils ints each genne Linted.

1. Fiction:

Non-Fiction:

Autobiography:

Realistic Fiction:

Informational:

Historical Fiction:

Fantasy:

Science Fiction/Dystopian:

Biography:

Part 5: Lint a book tithe that fis

Poetry:

Graphic Novel: !

Novel:

Diary:

Comig
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*x% e ~Uirrenramentl Unswen Key *x*
1Panrt |

1.  Made up story
2. True story

Pa/zLJ

The characteristics of a realistic fiction story/book is that the @wry is Q@RoMor made
up, but the events, setting, plot, etc. could be real or occur inY@al lift

The characteristics of a fantasy books is that the story is made Ul Q¥ often has
magical and made-up elements such as magic, mythPSacreat@es, and events that
couldn’t happen in real life. We also typically learn wi w mail character.

The characteristics of a mystery story/book is that it is ty g fiction book or
made up story where there is a crime or mys@ery like a d@ATor murder that needs to
be solved or answered by the end.

The characteristics of a dystopian story/book is g jon@r made up story that is set
in the future. The setting is an imagined place g¥vhi ost things are unpleasant or
bad and there is a totalitarian leader or daggCed environment.

The characteristics of an informationgl bod@is that it is a non-fiction book with
factual information and real events. S@is gee can also have graphs, charts, and
other text features to help organize infiati@n. Informational books can be used to
conduct research and look up informa %

The characteristics of historic@l fision sil@ry/book is that it is a fiction book where the
author typically creates char@etdis, elgnents, and settings, but weaves in factual
and non-fiction information fro istog¥ to tell a story.

79~a,/zL3

The difference betwaag@Piogr@ohy and an autobiography is that a biography is
an accoyat of somegge’s | tten by someone else and an autobiography is an
QCCOUZVOT SSRE0 \fe written by that person.

The difgerence #aween &eading format and a reading genre is that a format is
thev tye of pk al book the story is, like a graphic novel, comic, or book written in
S B ontr@st AN genre falls into this category based on the characteristics that
Ire in TFINEIROORMPOr example, whether or not the book is true or false and/or if there
is magic oNgelievable characters in the book.

The difference &gtween an informational book and a narrative non-fiction book is in
how the information is presented. An informational book is more straight-forward
and factual, and will simply list the information. A narrative non-fiction is still frue
information, but a person tells the story to connect more to the reader.




*x% e ~Uirrenramentl Unswen Key *x*
1Pant 4

Holes
Titanic: Voices from the Disaster

| aom Malala
Freak the Mighty Answers may vary, Qut

Bomb these are exampies.
Number the Stars

Harry Potter and the Sorcerer’s Stone
The Hunger Games
Who was Walt Disney?

VONOOA W=

\

1Panrt 5

The Crossover ®
Smile

Holes Ansvaers npay vary, but
thesg ' @gafexamples.

Mr. Peabody’s Apples
Archie, Big Nate




Lesson é
Fiction and Non-Fiction Sub-Genres

Objective: Students will learn about the two main types of genres angihe
sub-genres that fit info the main genres.

Standards: CCSS RL.4.10 CCSS RL.5.10 CCSS RL.6-8.10
CCSSRI.4.10 CCSSRIL5.10 CCSSRI. 6-8.10

Materials: Chart paper and chart markers
Reader’s Notebooks
Copy of Interactive notebook page for each g it
Scissors

Glue
Markers, crayons, or colored pencils

Mini-Lesson: . Explain to students that w% are going | o go over each of the
different sub genres that fit il the twH main sub-genres.

1. NOTE: | taught 6" grade en /. made this unit, so |
really picked which gep eS@ua ked best for me and
what | felt my 6™ grogifrs needed to know. | didn't do
traditional litera , but | know this would be important
to coverin 4th gréile. Just use the genre posters (at the
end of the @nit) toTletermine which genres are most
applicable.

. Explain that we are ¢oing'to list, define, exemplify, and
illustrate egq of thelyenres that are most important to your
learning. ‘

. Hand out theg "aterd Ctive notebook pages to students and
have them cl Gnd paste the into their reader’s notebooks. |
left them blarft so we can add the most relevant genres to
Ol gt booK

e e top of your interactive flaps, write the title of each
Jenrawou want, list a book example, and draw a quick
illustraigan for each genre.

nderneath each genre flap, define the genre. | have the
kids help me come up with definitions, based on what they
know, and then guided them as | see fit (i.e. we did The Maze
Runner in 6™ grade, so | really wanted them to understand
Dystopian and Science Fiction genres).

© [laring Gahill-The hungry feacher




Reader’s
Workshop

. Tell students to add any evidence of genres they come

across during “read to self” or book clubs today.

. Students read to self.

. Teacher meets with students for conferences andg *Oups for

guided reading/book clubs.

. Ask students if they found and evidence orffgcord =

thinking about genres today.

. Make sure to add any new informa or evitlence of genres

to your chart paper and have studintssadd ¢hy important
information to their reader’s notebd

© llawting Canil-The hunge







FEEX AMPLE***
Sub-Genres
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FEEX AMPLE***
Sub-Genres




Lesson 7
Why are Genres Importante

Objective: Students will learn why reading genres are important.

CCSS RL.4.10 CCSS RL.5.10 CCSS RL.6-8.10
Standards: CCSS RIL4.10 CCSSRLS.10 CCSSRI. 6-8.10

Chart paper and chart markers
Materials: Reader’s Notebooks
Copy of Interactive notebook page for eachistudent
Scissors
Glue
Markers, crayons, or colored pencils ‘

Mini-Lesson: . Explain to students that we have star =arn about
genres. Now we are going to learn wity it is important to learn
about reading genres.

* My students are always ing, A/ Why is this importantg”
So this is a good oppori explain that ©.

. Explain to students thaf 55od readers are always thinking
about their reading. Thisincludes thinking about our reading
before we even s@rt dolig the actual reading. That is where
genre comes.

. Today we are going| o sec how we think about genre before
during ang o‘ our=ading.

. Hand out t hy fire genres importantg” interactive
notebook pd es taistudents and have them cut and paste
the into their Feader's notebooks.

. Thaggl 20\ behitid this interactive notebook page is to see how
genres le now what types of books we like to read, what
e of books we need to complete a project or a paper,
and ¢xo the types of books we don't like or don’t need for
the tasyat hand.

ach page gives a task for students and they have to
determine the correct genre.

. Pass out the interactive notebook pages and have students
color, cut, and glue them into their notebooks.

© [laring Gahill-The hungry feacher




Mini-Lesson: 8. This is such an important lesson because this is really why we
have to have an understanding of genres. They help us
complete a task. Some tasks are all about enjoyment, b it is
good for students to see that it's okay to like a certai pe of
book and that genres can help them find that bog

. For this lesson, | did the “I do, we do, you do,” form&a | did an
example for them, we did 2-3 examples togetheg theg | had
them work independently (but allowed togalk he r table
for the other ones). | encourage them to wie in ¢ in
case they have a misunderstanding of whichisents is
applicable in the scenario given.

10.This could also be a great formativé % 2ssment!
11.When everyone is done, have stude hagt’ their answers,

explanations, and conclugions and thirsCiear up an
misconceptions.

Reader’s . Tell students to add any evigbnce & genres they come
Workshop across during “read togail or book clubs today.
. Students read to sglf.

. Teacher meets with{tldelis for conferences and groups for
guided reading/bod

Closing

. Ask studen ‘ ey found and evidence or recorded any
thinking abo{ aedics today.

. Make sure to Bdd any new information or evidence of genres
tq o Qhart Saper and have students add any important
in atiGARO their reader’s notebooks.

© llawting Canil-The hunge




Your teacher has
assigned you a
report on Martin

Luther King Jr.

Which genres of
bbooks would you
need and why?

- Your teacher is wanting :
:your class to expand their.
:writing abilities by looking-
. at mentor text that are -
- written in verse, have a :
rhythm, and pay
. attention to structure in -
-their writing. Which genre:
would be the most
beneficial an@why?

: Lateh@you’'\ ks been .
(int@ested mbol ks like The:
- HuriQer GG agdi The Giver, -
- an\Bhe Jhaze Runner  :
- bec@ VSl ey make you
athink dhout what the world:
couldibe like in the future. .

Yofwant to fry more -
oooklike this. What genre:
s uld you look into and :

fime, you're on your

school’s Student Councill, :
. and the library has asked -

you to make a library
display with books that

- would be good during this:
: time of year. Which genre :
. of books would you look -

for and why?

-Your friend is§l'a bit of a-
- reading slumfond has :
. asked Q¢ sugdastions. -
- They say e likgbooks :

that see vilsg they
. caalld actally happen -
- 1 rel life. fvhich genre :
-\ puU youtecommend -
. U thentand why?

Your teacher would
like you to write @
paper on another

. person, but would like

you to look at mentor

. texts where the author :
- wrote about another

person’s life. What -

- genre should you look :

lot of ficton books [Fely, -
. specificalfibooks ¢ C romg

a@asrad erin thiy sty
- Yo 'tede

fiction to exind your

-horizons. Which Tye of non-:

fiction would beQest,

based on the type or'books:

you already like?

Sawoul i you-
- 1@try and T’ d mare non- -

:become infatuated with:
- learning about history,
but typically is more

drawn fo the fiction -

- genre. Which genre of :
books would you

- recommend to them so:

: they could continue to :

- Your teacher would like :

:you to write a story about.

-a memorable time in your:

life, told from your
perspective. He/she
would like you to view

- mentor texts in this genre

- before you get started. :

: Which genre should you :
reference and why2 -




FEEX AMPLE***
Which Genre Do We Need?
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- Information,

: biography,

- autobiography,

: memoir because we

. would need factual

- information on

: Martina Luther King Jr.

- Horror books because
: they are designed to
. create a mood/tone
- of terror or uneasiness
. for the reader, which
- aligns perfectly with

: Halloween.

- Narrativg

: becauss

. likes narr@ives in

- fictiommacNe ang ‘

. ngWative -fic®

- w8uld be siNgar,

: except the wi

- expand the read

- non-fiction repertofe.

- Poetry, prose, books
: written in verse :
. because these author -
- pay attention to

. rhythm, text structure,
- and general poetry

: structures.

- Realistic fic

: because the@iend

- likes bd@ks tha@eeem
- like they Wuld

. actually resmay and
- raalistic fidlon'Is @

- e up Nory that
% | hagen in real
=i

- Historical fiction

: because it typically

. uses facts and details
- from history but

. weaves elements of

- fiction info the story.

- Sciencdlictiol or

: dRopicteeuse of
- thisenre

- chalatetic of

. writirfly dBout life in the -

futur@or life in
diffe@ent settings or

- Biography because

: this genre specifically
- is about people

- writing about some
other person’s life

- Memoir or narrative
: because these are

- stories told from that
- person’'s perspective
. about a moment in
- their life.




Lesson 12
Reading Response Two

Objective: Students will write a reading response to show their
understanding of genre by supporting the genre wit
from the text.

Standards: CCSSRL.4.10 CCSS RL.5.10 CCSS RL.6-8.18
CCSS RIL4.10 CCSSRLS.10 CCSS RIE®-8.1C

Materials: + Reader’s notebooks and writing utensils.
Reading response rubrics for each student

Scissors
Glue ‘

Mini-Lesson: . Today is the day students get to start Eiawatising what they
have learned about digdhg deeper [ 100k for evidence of
genres.

. Your teaching will be pretty 2l 25day, as most of the
mini-lesson time will be usedgor studients to write their second
reading response.

. On a whiteboard gr chagspaper, have students brainstorm
what they rememiEar frorigitheir first reading response, what
they have learned ¢ Jut fenre, and digging deeper.

. Allow stude o askquestions for clarification.

. Afterthe b % ormjig and questioning, hand out the
reading resg ise rgoric. Explain that you will be using the
rubric to grad> r final reading response.

. Haveglem cUd and glue the rubric into their notebook and
RTINS em to begin writing their second reading
regamnse on genre.

Reader Studel s read to self.
Workshc

eacher meets with students for conferences and groups for
guided reading/book clubs.

. Allow students to share some of their reading responses about
genre. Other students could give them a feedback and
comments on their responses.

© l1rfing Cahill-The hungry Teacher
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Above Standard
Level 4

At Standard
Level 3

Approaching
Standard
Level 2

afandard
avel 1

Belo

Students identifies
the correct genre
and supports it

with explanation.

Students identifies
the correct genre
and supports it

with explanation.

Students doesn’t
identify the genre
or doesn't clearly
explain.

Stugent anesn’'t
iden & genre
d/d\aoesn’t

¢ mlai

|

Student supports
the genre of the
text with a variety
of details and
evidence. (3-4
details).

Student supports
the genre of the
text with a variety
of details and
evidence. (2-3
details).

Student supf o
the genre ol he
text with a vC g
of details and
evi¥ence. (1
detai

Spydent doesn’t
sfpports the

¢ enre of the text
~ith details for
evidence

Student shows an
understanding of
what genre is
based on their
reading response,

Student shows an
understanding of
what genre is
based on their

reading response.

Stude O
some
crstanding of
at genre is
Cised on their
reg ding response.

Students shows
little or no
understanding of
what genre is
based on their
reading response.

Correctly used
grade-level
appropriate
grammairr,
mechanics,
conventions and
spelling with no
errors.

Used vaos
vocabfiary tO
enhan e the te

Correctly used
grade-le

approprite
grammga
mechanid
conventio
spelling witiifew
errQ

ed grade level
Coabulary.

ectly used
grade-level
appropriate
grammairr,
mechanics,
conventions and
spelling with some
errors.

Does not use
grade-level
appropriate
grammairr,
mechanics,
conventions and
spelling.

Text is conanizeg
S @ ical

ructure ith
similar pol
grouped into
paragraphs.

Text is organized
into a logical
structure with
similar points
grouped info
paragraphs.

Text some structure
with some similar
information
grouped together.

Text shows no
structure.
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Note to teachers

Common Core Standards for 4™, 5™, and 6™ grades

Lesson 1: Pre-Assessment

Lesson 2: Using Prior Knowledge

Lesson 3: What is Theme?

Lesson 4: Why is Theme Important?

Lesson 5: Reading Response One

Lesson 6: Using Familiar Books to Understand Theme

Lesson 7: Digging Deeper

Lesson 8: Reading Response Two

Lesson 9: Theme Culminating Activity

Lesson 10: Post-Assessment

Answer Key for Pre-Assessment and Post-Assessment

© llawting Canil-The hunge




Commaen Conre Standanrd s
Hth Mrade

RL.4.2 Determine a theme of a story, drama, or poem from details in the
text: summarize the text

5t Hnade

RL.5.2 Determine a theme of a story, drama or poem from details in the
text, including how characters in a story or drama respond to challenges
or how the speaker in a poem reflects upon a topic: summarize the text.

o6 Hnade

RL.6.2 Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the text
distinct from personal opinions or judgments.

RL.6.9 Compare and contrast texts in different forms or genres (e.qg.,
stories and poems; historical novels and fantasy stories) in terms of their
approaches to similar themes and topics.

T Idrade

RL.7.2 Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective summary
of the text.

8 Jrade

RL.8.2 Determine a theme or central idea of a text and analyze its
development over the course of the text, including its relationship to the
characters, setting, and plot; provide an objective summary of the text.

RL.8.9 Analyze how a modern work of fiction draws on themes, patterns
of events, or character types from myths, traditional stories, or religious
works such as the Bible, including describing how the material is rendered
new.
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Objective:

Standards:

Materials:

Mini-Lesson:

Reader’s
Workshop:

Closing:

Lesson 1
Pre-Assessment
Students will show what they know about theme.

CCSSRL42 CCSSRLS5.2 CCSSRL62 CCSSRLYER CSS RL.8.2
CCSSRL.6.9 CSSRL.8.9

*Copies of goal and reflection sheet for eggh studelt (B€ge 9)
*Copies of Pre-Assessment for each stude ‘ ages 10-13)
@

1. Explain to students that you will be sta 0 migyunit to learn about
theme. Before they start the unit, you it to Miow what they
already know about ’rheme.

. Use this opportunity to explain T importiince and relevance of pre-
assessments. | usually stress the fa ingAyoints:

+ Do your best.

+ Pre-assessments help tegffhers know what their students
already know and @& inform them of what they need to be
sure to cover.

This score wonat be p@iin the grade book, but it will be
important for to shilw what you know (and even don't
know) so that yd@san fee the growth you make.

It's okay not to kifow > answer, but it's not okay to noft try.

. Pass out the ssessnients to students and explain to them that
they will havésshertlass Bleriod to take their pre-assessment.

. Students shoulad@saitheir pre-assessment when they are done.

Stud read to self.

2. ¥ Ocherfeets with students for conferences and groups for guided
‘ hding/b¥ok clubs.

1. Ask students if their pre-assessment about theme influenced their
reading today during reader’s workshops. What did they notice? Did
it change their thinking?2

© [laring Gahill-The hungry feacher




Assessment:

. Use the pre-assessments to guide your instruction.

* Do students understand theme?

* Are they confusing it with main idea?

*  What strengths does your class have?

*  What goals should you have for your classe

. Use the assessment notes page to help you (p&es 13 %1 5).

. After grading, have students record their pre-asst t score on

their reflection/goal sheet.

. Then have them set a goal of what the Q Id ik to get on their

post assessment.

. Explain that they will fill out 11 rest after tiley take their post-

assessment.

. Collect their pre-assessments. The Sl B given back with their post-

assessments at the end of the ugh.
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Name:

Learning Objective: | can determine the theme of a story, draga, o

Theme: Pre-Assessment

Date:

Pre-Assessment

Goal

A
\/

N

Post-Assessment

Reflection (to be completed at the end ©

| learned the following about theme:

e unit):

'
v
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Name: Date:

Theme: Pre-Assessment
Read the following passage(s) and answer the questions on the nexiggoagais).

Moving Day
By: Martina Cahill

Kelly stared out the window of the car. Sitting next to hgllkas herfiister, Kari, who
seemed unaware that they were leaving the home thgll h§d groyn up in. “I'm
going to hate Colorado,” Kelly thought. Her parents kel tafing all the great
things she would have to do when they moved, but it ju ndgd like a ugly,
cold, and lonely place to live. Didn’t her parents understd they were
ruining her life2 She had to leave behind her®iends, her s&hool, and the home
she had grown up in. It was horrible.

“Are we there yet2"” Kari asked for what seemed FEds edth time. Kelly’'s mom
told them it would be about a seven hour drive fsm K&85as, so Kelly knew they
were still a few hours away, and she was tiregdglo she closed her eyes.

The next thing Kelly knew, she was opening@Qer eyes to a truly beautiful sight.
Huge snow covered mountains werefll arodgd her. Her mouth dropped open
and her mother noticed, "l told you it bedutiful, Kelly.” Kelly had to agree,
but she still didn’t feel like talking to her |8 b she just kept her eyes on the
mountains. Ten minutes later, after drivin@o rving and winding roads, they
pulled onto a dirt road. “Just gE&wple mbre minutes,” Kelly's dad said.

)

0 bapved-wire fence. “Why are there pokey
eir g#0d goes into some long story about living
elly doesn’t really know what he said.
She stopped listening because skl knows they are getting close to the new
house. Kari would call it tha new bme, but it's not a home. They left their home
back in Kansas. Just & caleft Ber friends, her school, and her whole life.

They finally turn into an openi
things on the fence?” Kari asket
in the open and farming or someé

ir new house. “We are literally in the middle of a field,
with nffother h&@sds for, Bhat must be, miles. Great! Now it will be even harder to
make fiends. | > this!” Rly thinks to herself. Even though Kari wants to shout it
for evegkone tao r. They pull into their driveway and they all get out of the car.
y RCaing trickivill be here soon with all our stuff. Unfil then, why don’t you girls
jO pi yo oms. They are four for you to choose from,” dad says as he
nlocks tf ont door. “Four rooms!” Kari squeals. They both run up the stairs in
and out of ai@aur rooms. There are two huge rooms at the top of the stairs and
Kari and Kelly € pick one. “Maybe this won't be so bad,” Kari thinks to herself,
but she still isn’t sG¥ing anything out loud.

They fi as, “S[elfe

“Girls! The moving truck is here!l” Mom shouts up the stairs. The girls make their way
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downstairs. They spend the rest of the day unpacking and getting their rgéns
situated. Both girls will be starting school in a two weeks, so they are gVQ
shopping for school supplies in the morning. Usually Kelly would be ex&@gd, but
she still can’t help but be mad at her parents for making her move awaygkom
everything she loved back home. Feeling sorry for yourself all day takes a Tt of
energy and Kelly is tired so she finds a stopping point in unpag@ing. b
tomorrow will be better,” Kelly thinks as she closes her eyes for TR sec@ad e
that day.

The next morning, while Kelly is getting ready, her mothg@lalls up o her, “Kelly
there is someone here to see you.” Kelly finds this odd, wouUll be here to
see mee We got here less than 24 hours ago.” When Ke nkes Ber way
downstairs, there is a girl that looks to be just about her & tanging in the
kitchen. Kelly is surprised more than anything. There are n S near her house
that she can see, so she blurts out, “How did®ou get herel¥” The girl just laughs
and says, “Hi. I'm Mackenzie. And to answer yo@ questiott | rode my dad'’s four
wheeler. | live just up the road from here.” Kelly agllogizegior her questions and
eventually infroduces herself.

)

The girls keep talking and Kelly learns that Magitenzie is actually a year older than
her, but they will be in middle school tfoge@er. Kelly asks Mackenzie a bunch of
questions about living in the country and it it’s like not having neighbors. Kelly
is surprised when Mackenzie says she@ves thipeace and quiet, and how she
can always see the stars at night. Kelly§aid nesler thought about that. The girls
talk for hours like they have been friend avAy until Kelly's mom says it's time to
go shopping for school supplies. Mackelgie Tells Kelly that she will come by again
later in the week. "What did | ou Kelli2 Colorado isn't going to be as bad as
you thought,” Mom says with on fer face. "Yeah, it's all right,” Kelly retorts
with a smirk of her own. ‘

That night, in her new room, in he ouse, with her new blankets, and her
new pajamas, Kelly crawls into helbed. It still doesn’t feel the same as Kansas,
but as Kelly thinks about the peaad®, and quiet, and the stars she can see outside

her window, she recj < ayoe, just maybe, she can eventually call
Coloradoaome.

;
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1. Which of the following is the best theme for Moving Day?

A. Growing up is hard.

B. Friendship is the most important thing in life.
C. Moving away is never easy.

D. Home is where the heart is.

2. Based on your selection from question one, provide theee supdoriittg details of
that theme from the text. \
@
-

A
\/

3. Which of the following is the b&st definition of theme?

A. The topic ofge sto ama, or poem.
xnoral Q on that the author tries to communicate to the reader
in the@popf’dréa, or poem.

. The uselit symb&km in the story, drama, or poem.

The so n to thefproblem in the story, drama or poem.

. WhiclR@xouldDe a better title for the story based on its theme?

A. CIRmges
B. Hom®e
C. Colorad
D. Kansas
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5. What are two other themes in Moving Day? Support your answers
evidence from the text.

4

@
W
6. What is the theme of the poem b&ww?
Whisikas Can Read
By Boltbi Kdtz

Whe

On\ can fead, then you can go
Kal@nazoo to Idaho
1d difgctions that explain

just Jbuild a model plane-

Or bdxe a cake or cook a stew-

he wards will tell you what to do!
VIR Y@ can read, then you can play
a brdfid new game the proper way-
Or get a letter from a friend

and read it... to the very end.

O

Whe

read, you can build a model plane.

he read, you can do many things.

he read, you can bake a cake or cook a stew.
en you read, you can play a brand new game.

S
D. V
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1. Which of the following is the best theme for Moving Day?

A. Growing up is hard.
B. Friendship is the most important thing in life.
C. Moving away is never easy.

( D. Home is where the heart is. )

« Based on your selection from question one, provide faiee sup@rimg details of
that theme in the text. \

Answers will vary. Possible answers.

+ Kelly doesn’t want to leave her home at first.

+ She can't stop thinking about all theghings she is faGvVing behind at her
old home in Kansas.

« “Kari would call it the new home, but It'§8ot a hgihe. They left their
home back in Kansas.”

« "It still doesn't feel the same as Kansas, gyt & y thinks about the
peace, and quiet, and the stars she see outside her window, she

realizes that maybe, just maybe, an eventually call Colorado
home.”

\

2. Which of the followig e bgkt definition of theme?

r’ 9DIC O g story, drama, or poem.

The 0 |ce@N that the author fries to communicated fo the reoder]
l, dra or poem.

symbo in the story, drama, or poem.

n to the problem in the story, drama or poem.

v

in the s}

The usgyd
(WA The sq

p. Whic ouldDe a better title for the story based on its theme?
A. CN@moes
(B. HOM¥
C. Colora8
D. Kansas

]

1t
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5. What are two other themes in Moving Day?¢ Support your answers

evidence from the text.

Answers will vary. Possible answers.
+ Growing Up

+ Changes

» Friendship

* Family

* Moving

6. What is the theme of the poem belo

Whe@You Can Read

Bobi® Katz
When ‘ an n@ad, then you can go
Frg Kal@@nazoo to Idaho

Or repssswec ctions that explain
just hoW to build a model plane-

Dr baok® a cake or cook a stew-
INwas will tell you what to do!
hen can read, then you can play
) brand new game the proper way-
Or get a letter from a friend
ond read it... fo the very end.

hen -‘ ead, you can build a model plane.

B en read, you can do many things.

C. W you read, you can bake a cake or cook a stew.
D. WheNggpou read, you can play a brand new game.

1t
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Lesson 6
Using Familiar Books to Understand Theme

Objective: Students will use familiar books to determine the theme using details
from the text.

Standards: CCSSRL42 CCSSRLS2 CCSSRLé62  C RL. (NCSS RL.8.2
CCSSRL.6.9 CSSRL.8.9

Materials:
Chart paper and chart markers

Reader’s notebooks
Copies of interactive notebook page fd % h stUllent
Scissors

Glue

Markers, crayons, or colored @encils

Books that your students are famgiiar with

Mini-Lesson: . Remind students of the readinggesp@@E they wrote as a class last
time. Talk about how we are g#’to a good start with thinking and
responding to our readin@ Ut now it is time to start really looking at
books we have read to a ze theme. This will be extremely
important when we @lig de@per” into one of today’s selected books
during tfomorrow’s lesSgia.

. Hand out the student infer&d@ e notebook page and allow students
to cut and pa@ilithem ilf o their reader’s notebooks.

. Then, as a clag\ ditcidefbn the three books you will use. (Make sure
to pick one yo¥ olefflass has a read, like a read aloud book,
because it will of el rtant for tomorrow’s lesson).

. Fill out eagh sectiin of the interactive notebook page as a class or
youU G@ affod and do “I do, we do, you do.”

The fistiection on top is the book title, the second section on top is
\ e and underneath the flaps is the evidence to support the
emes. RGht now just do one theme per book because tomorrow
6 will “dig deeper” and find more than one theme for one of the
beOks.

. When you are finished, talk about the different ways to determine
theme and how the class found evidence of the themes.
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Reader’s
Workshop:

Closing:

. Tell students to add any themes they come across duayg “read to

self” or book clubs today.

. Also tell sfudents o be on the lookout and to take ngte o@ony

evidence of theme during their reading toda

. Students read to self.

. Teacher meets with students for confergmaes andigroUps for guided
reading/book clubs. \

. Ask students if they found or& more themiis in their books and/or

evidence to support possible th@knes for fieir books.

. Make sure to add any new the a9r chart paper and have

students add any important infgd@mation to their reader’s notebooks.

© [larTing Gahill-The hungey Teacher




FHAEXAMPLE***
Using Familiar Books to Understand Theme

5 Harry Potter \
“bd’mﬁ: @Y Y

K, é%
Stone
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FHAEXAMPLE***
Using Familiar Books to Understand Theme




***EX AMPLE***
All About Theme

Theme. 15 Tne m %

0T Tre Sty
%

Detnls fiom Tne Ve
help us find

J'C 5‘4 7




ladie Crace
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Note to teachers

Common Core Standards for 4th, 5th, gth 7th agnd 8th
grades

Lesson 1: Pre-Assessment

Lesson 2: Using Prior Knowledge

Lesson 3: What are Character Traits?e

Lesson 4: How do we use textual evidence 1o
determine character fraitse

Lesson 5: Reading Response One

Lesson 6: Why is analyzing character traits important?

Lesson 7: Digging Deeper into Character Traits

Lesson 8: Reading Response Two

Lesson 9: Character Traits Culminating Activity

Lesson 10: Post-Assessment




Commaen Conre Standard s

Hth Hrnade
RL.4.3 Describe in depth a character, setting, or event in a story or

drama, drawing on specific details in the text (e.g., a character's
thoughts, words, or actions).

S5t Inade
RL.5.2 Determine a theme of a story, drama or poem from details in
the text, including how characters in a story or drama respond to
challenges or how the speaker in a poem reflects upon a topic:
summarize the text.

RL.5.3 Compare and contrast two or more characters, settings, or
events in a story or drama, drawing on specific details in the text
(e.g., how characters interact).

& Jnade

RL.6.3 Describe how a particular story's or drama's plot unfolds in @
series of episodes as well as how the characters respond or change
as the plot moves toward a resolution.

TA Hrnade
RL.7.3 Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

8H Idnade
RL.8.2 Determine a theme or central idea of a text and analyze its
development over the course of the text, including its relationship to
the characters, setting, and plot; provide an objective summary of
the text.

RI.8.3 Analyze how particular lines of dialogue or incidents in a story
or drama propel the action, reveal aspects of a character, or
provoke a decision.




Lesson 1
Pre-Assessment

Objective: Students will show what they know about character frgits.

Standards: CCSSRL43 CCSSRLS.2 CCSSRL.63  CCSS@L.7.3 \NEESS RL.8.2
CCSS RL.S.3 CCSS RL.8.3

Materials: *Copies of goal and reflection sheet for 5 tude
*Copies of Pre-Assessment for each studé

Mini-Lesson: . Explain fo students that yogwill be startil@y G Onit to learn about
character traits. Before they siart the unil you want to know what
they already know about chafgiter trai

. Use this opportunity to explain e ance and relevance of
pre-assessments. | usually stregihe following points:

+ Do your best.

+ Pre-assessments h&§® teachers know what their students
already knoy and &%o inform them of what they need to be
sure to covel
This score won§ e pUllin the grade book, but it will be
important for yd g Ow what you know (and even don't
know)gg that y&u can see the growth you make.

It's o v‘ ot to KEow the answer, but it's not okay to noft try.

. Pass out thegiraiassegiments to students and explain to them that
they will havéggitie clghs period to take their pre-assessment.

. Students shoul@turn in their pre-assessment when they are done.

Reader’s . Stients read to self.

Workshg
eacht eets with students for conferences and groups for
quided Wading/book clubs.

Ask students if their pre-assessment about character traits
influenced their reading today during reader’s workshops. What did
they notice? Did it change their thinking?2
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Assessment:

. Use the pre-assessments to guide your instruction.

+ Do students understand character traits?
+  What strengths does your class have?
*  What goals should you have for your classe

. Use the assessment notes page to help you.

. After grading, have students record their pre-as meit score on

their reflection/goal sheet.

post assessment.

. Then have them set a goal of what th s yuld ik to get on their

. Explain that they will fill out the rest after@gaciglite their post-

assessment. ®

. Collect their pre-assessments. e will B given back with their

post-assessments at the end of t nit.
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Name: Date:

Character Traits ;: Pre-Assessment

Read the following passage(s) and answer the questions on the next @ige(

By: Martina Cahill

Trevor did everything he could to get Duke to get up, by didn't@nink Duke could

go any farther.
“C’'mon Duke, we have to keep going.”

“Trevor, | can't. I'm so hungry. And my foot is r@ally swollen bw. | just want my dad.”

Trevor and Duke had been on a camping trip witfi@aeir bagietball team, and had
gotten separated from their team during a game giagintill. Now all they had were
their paintball guns and the clothes they had bee c@l'y. They had been lost for
almost a whole day now. Duke knew this becQg€ it has been dusk, when they had
gotten separated the day before, and it getting dusk again today.

Even worse, Duke had taken a bad fgihthe dé&
find their way back. Duke didn’t want
his foot might actually be broken.

before, when the boys were trying to
scarefxevor any more, but he was pretty sure

“Trevor, | think we should just waimiere. keep moving and | think it’s just making it
harder for them to find us.”

" )ing. e was pretty sure that something was really
wrong with Duke's foot and he oy bw how much longer they could go without
food and water, but he didn’t wa orry Duke more than he probably already
was. And he couldn’t imagine hoWl Duke's foot was feeling. Trevor wasn't even hurt
and his whole body achg

Trevor felt really uneasy about

“All rig an stay@er for now, but if no one finds us tonight, we are really going to
have #7Tind S&@e wiitelh the morning,” Trevor tried to respond in his most reassuring
voice

The bags gearg¥l &b for another night in the woods. Duke was glad they had stopped.
as thBBbing at this point and twice it's normal size. He hoped the swelling

ould§ low ile he slept... if he could sleep...

Apparently, "y had been more tired than they had imagined, because thy boys
woke up to the shining brightly in their eyes.

“Duke your foot is huge!” Trevor said with panic in his voice.




“It really hurts Trevor. | don't know how we can keep going.” Trevor lookedgfie he was
about to cry when he said this. Somehow he sucked it up. He knew cryi@ywouldn’t
help either of them right now.

“I felt like | kept hearing water last night while | was trying to sleep. | kn@y yo@\ foot

hurts, but if we can get cold water, we can put your foot in the @ater f{@glasvith the
swelling. Do you think you can push through the pain2” Trevor saigaalmdt &s'a plea to
Duke. He knew they couldn’t make it much longer without water.

Trevor mustered up his strength and said, “Let’'s go beforg angepny mind.”

Trevor followed what he thought was the sound of the wilerBind Dike was sweating
just pushing through the pain, but finally they really could rusiing water. They got
to a point with a big gap that would require them to eithe aad take a big leap.
Trevor knew Duke couldn’t do it, but they HAM o get to theswater. His foot was looking
worse and worse. Trevor realized he was going togaave to aijrry Duke over the last part
of the hike.

“Duke, I'm going to carry you across this gap so ca t your foot in the water.”
“Dude, | think | weigh more than you. How
questioned.

ou going to do thate” Duke

“I don't know, but what have we got T&880se aihis pointe” Trevor responded.

Trevor mustered up what little strength he t, and hoisted Duke into his arms.

%
With one deep breath from Trevogiric grabbed on to Duke, and went for it. Half-way

through the air, Trevor realized thefiweren’t going to make the landing. They both
collapsed on the other sig ith aShud.

G

“Okay, I'm going to jump, but
instructed. Despite his apprehd
needed to get to that water.

= goirny to have to hold on to my neck.” Trevor
ess,pyuke grabbed on. He knew that they

“Ugh!” [2 ied ou}

“Sor an.” TreW@replie@\"l think it's time we get that foot in water.”

Trevor Sklped

Jd@aked

IgiDuke up until they got to the water and Duke finally felt some relief
ole foot into the water.

“Hopefully{ameone finds us now,” Duke said, now that he wasn’t in as much pain.

As if asign, Tre and Duke heard the yells of their teammates, “Duke! Trevor!”




Name: Date:

Character Traits : Pre-Assessment

1. Which of the following is the BEST character trait of the chard@er, Tré
. Cowardly
Feeble
Determined
. Ilgnorant

Q0TQ

2. Based on your answer in question one, cite textual evid
character traits.
®

e tgiupport Trevor's

3. Which of the following is the BEST charflcter trait of the character, Duke?
a. Cowardly
b. Pathetic
c. Unwavering \
d. Oblivious
questi

4. Based on your answer
character fraits.

one, cite textual evidence to support Duke’s

N\

[ e
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*** ANSWER KEY*** Character Traits ;: Pre-Assessment

1. Which of the following is the BEST character trait of the character, Trevo
a. Cowardly
b. Feeble
c. Determined
d. Ignorant

2. Based on your answer in question one, cite textual evidence to sUBg revor’s
character fraits.

Answers may vary. The following are evidence they | cite @ show how Trevor

was determined to keep going.
« “Trevor did everything he could to get Duke TSt upM"
«“C'mon Duke, we have to keep going.”
« “Trevor felt really uneasy about st@ping. He wil pretty sure that something
was really wrong with Duke's foot andgae didn’'t how how much longer they
could go without food and water, but didn’t @ant to worry Duke more
than he probably already was.”
‘| felt like | kept hearing water last nig N was trying to sleep. | know
your foot hurts, but if we can get coidvater, we can put your foot in the
water to help with the swelling. @#you think you can push through the paing”
‘| don’t know, but what have | IR to lose at this point2” Trevor responded.”
*Trevor mustered up what |gile streNlith he had left, and hoisted Duke into his
arms.”
«“Okay, I'm going to jump, b QU 'l going fo have to hold on to my neck.”
Trevor instructed.”
*“Trevor helped holgdgaaike up Btil they got to the water...”

3. Which of the following is the haralSter trait of the character, Duke?
a. Cowardly
b. Pathetic
c. Unwavering
d. Oblivious

4. Based on your ans n qCP_tig one, cite textual evidence to support Duke's
chargg qits.
ANSVAETS MO SW/lowing are evidence they could cite to show how Trevor was
det@mined tONEDL gON.

It reolly ts Trevog@l don't know how we can keep going.” Trevor looked like he

as ag o cry when he said this. Somehow he sucked it up though. He knew
ving dn’t help either of them right now.”

cvorvastered up his strength and said, “Let’s go before | change my mind.”

or followed what he thought was the sound of the water and Duke was

sweOR@g just pushing through the pain, but finally they really could hear rushing
water.’

“Despite Ms apprehensiveness, Duke grabbed on. He knew that they needed to
get to water.”




¥ ANSWER KEY*** Character Traits : Pre-Assessment

5. What is one other character trait for Trevor. Cite at least two pieces of 1&8ual evidence
to support your answer.

Answers may vary. | assume most student will use traits like brave, @RwaNering,

intelligent, etc.

The following are evidence they could cite to show these trogafor TRAVOT.
* “Trevor did everything he could to get Duke to get up
*“C’'mon Duke, we have to keep going.”
* “Trevor felt really uneasy about stopping. He pretty@ure that something
was really wrong with Duke's foot and he did DW h@llv much longer they
could go without food and water, but he did nt toorry Duke more
than he probably already was.”
‘| felt like | kept hearing water last night while | g to sleep. | know
your foot hurts, but if we can get c®d water, welkan put your foot in the
water to help with the swelling. Do yo ink yougan push through the paine”
‘I don't know, but what have | got to |QRe at thilooint2” Trevor responded.”
*Trevor mustered up what little strength SE@gd Att, and hoisted Duke info his
arms.”
«“Okay, I'm going to jump, but yo
Trevor instructed.”
*“Trevor helped hold Duke up un ey got to the water...”

going to have to hold on to my neck.”

6 Whatis one other character trait for Bglke. Cith at least two pieces of textual evidence

to support your answer

Answers may vary. Answers may va S me most student will use traits like brave,

determined, strong-willed diglligentgetc.

The following are evidendd tf'\y coUl cite to show these traits for Duke.

« Yltreally hurts Trevor. | d nowlhow we can keep going.” Trevor looked like he
was about to cry when\@aoid 185. Somehow he sucked it up though. He knew
crying wouldn’t help eithgmsa 'm right now.”

“Trevor mustered up his st@NJTh and said, “Let’s go before | change my mind.”
“Trevor followed what he Mought was the sound of the water and Duke was
sweating just p ) thro@h the pain, but finally they really could hear rushing
water.”

ate his g@ehensiveness, Duke grabbed on. He knew that they needed to
get tOQ@g

;




© [lariina Cahill-The hungry Teacher




FEEX AMPLE***
Character Traits Chart
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Lesson 6
Why is analyzing character traits importante

Objective: Students will provide textual evidence to determine and ailyze
character traits for characters in novels and stories.

Standards: CCSSRL43 CCSSRLS52 CCSSRL6.3  CCSSRR3 BCCSS RL.8.2
CCSSRL.5.3 CCSSRL.8.3

Materials: Chart paper and chart markers
Reader’s notebooks
“Why are character traits important2” i actily notebook page
for each student
Scissors o
Glue
Markers, crayons, or colored peiils

Mini-Lesson: . Explain to students that wedWe really started to dig deeper into
character traits and thd@ve have an extensive list of character
traits that exist in books. \Aw we are going to learn why it is
important to learn@bout &aracter traits and to pay attention to
them while we are Igding?

+ My students a ay asking, “Why is this importante” So
this is a good ofpd ity to explain that ©.

their readi
Sometimes

5 incl@des thinking about what we are learning.
o thiggvithout even thinking.

. Explain to s % s thg good readers are always thinking about

. Today we are §loing to see how we think about characters while
we are readindiand how this is important to our reading.

volfelV), = hy are character traits importante” interactive
N@ ook pages o students and have them cut and paste them
O N gir reader’s notebooks.

The ide@oehind this interactive notebook page is to see how
poring, uneventful, and even uninspiring books would be without
he author developing the characters and their traits.

. As a class, choose a book students are familiar with to determine
character trait's and evidence and then what the book would be
like if the author hadn't developed those character traits.

. There is an example of one of these pages after the student
© [laptina Canil interactive notebook page template if you need ideas.




Reader’s
Workshop:

Closing:

. Tell students to add any character traits they come a s during

“read to self” or book clubs today.

. Students read to self.

. Teacher meets with students for conferences@ad grd

guided reading/book clubs.

came across during their reading todd thenyhow it would
influence their reading if the author ha cluged those
character development pieces in their Wiling.

. Have students share any other charag aits arpll evidence they
%

. Other students could add ’r%se charactes traits to their notebooks

as well.

. Make sure to add any new chan s fo your chart paper

and have students add any im#orta formation to their
reader’s notebooks.
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Why are character traits importante

Brief Description
0f ChaRacTer

Brief Description
0f CharacTer




HREXAMPLE***
Why are character traits are importante
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HREXAMPLE***
Why are character traits are importante
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K& Fonts

Thank you for purchasing my product!

Check out my store @
https://www.teacherspayteachers.com/Store/Martina-Cahill-The-
Hunary-Teacher

For teaching ideas, freebies, and other fun stuff
check out my blog, facebook page, and instagram.

http://mrscahillsclass.blogspot.com
instagram: @thehungryteacher5ith
https://www.facebook.com/mrscahillsclass5th
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